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 RTI Overview 
 Challenges to Implementa6on (Ac6vity) 

 Tier 1: Instruc6on, Assessment, Leadership 

 Tier 2: Interven6on, Progress Monitoring, 
Implementa6on 

 Necessary Condi6ons for GeHng Started 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Core Instruc6onal 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Special Educa6on 

Specially Designed Instruc6on 

Data‐Based Decision Making       PLCs      Con6nuous School Improvement 



  Evidence‐based, differen6ated curriculum 

  School‐wide screening 

  Two or more 6ers of increasingly intense interven6ons 

  Progress monitoring 

  Delinea6on of cut scores for responsiveness 

  Use of student data in decision‐making 

  Substan6ated learner outcomes 

Johnson Smith Harris 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Johnson Smith Harris 

•  Schools can meet the demands 
of a diverse student popula6on 

Build Capacity 
(Preven6on) 

•  Target students who are at‐risk 
for dropping out of school Interven6on 

•  BeWer teaching and learning 
through an integrated system 

Con6nuous 
school 

improvement 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  GeHng to 100% requires working with the boWom 20% 

  Children who are at risk face the ‘tyranny of 6me’ (Kame’enui, 
1998) 

  Assuming students will ‘catch up’ with prac6ce as usual is not 
wise. Catching up is a low probability occurrence. 

  The boWom 20% will require a very different kind of effort in 
both the short & long term. 

  RTI will likely require substan6al shics in tradi6onal 
instruc6onal prac6ce 

*Deshler (2009)  6 



Group Discussion 

•  Why should my school consider RTI 
implementa6on? 

•  What are the challenges to implementa6on? 

•  What is already in place that we can build 
upon? 



TIER 1: INSTRUCTION, ASSESSMENT, 
LEADERSHIP 

Building a Strong Core Instruc6onal Program 



Guiding Ques6ons 

•  What is evidence‐based core instruc6on? 

•  How do we know when it is in place? 

•  How do we get started? 



What is evidence‐based instruc6on? 

•  To be described as “evidence based,” an 
instruc6onal program or collec6on of prac6ces 
should have been tested and shown to have a 
record of success. That is, reliable, 
trustworthy, and valid evidence indicates that 
when that program or set of prac6ces is used, 
children can be expected to make adequate 
gains in achievement. 



Big Five for Secondary 
hWp://www.centeroninstruc6on.org/ 

• Word Study 

•  Fluency 
•  Vocabulary 
•  Comprehension 

• Mo6va6on 
Boardman, A.G., Roberts, G., Vaughn, S., Wexler, J., Murray, C.S., & Kosanovich, M. (2008). 
Effec%ve instruc%on for adolescent struggling readers: A prac%ce brief. Portsmouth, NH: CPR 
Center on Instruc%on. 



What Teachers Teach All Students 

TargeTng elements of instrucTon that provide 
relevant literacy skills in specific content 
areas: 

1.  Essen6al content and vocabulary 
2.  Cogni6ve strategies and higher‐level thinking 

skills 

3.  Improving mo6va6on and engagement 

Faggella‐Luby, M.L. (2009). UCONN/CBER 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Instruc6onal Recommenda6ons 
1.  Provide explicit vocabulary instruc6on  
2.  Provide direct and explicit comprehension 

strategy instruc6on  

3.  Provide opportuni6es for extended discussion of 
text meaning and interpreta6on 

4.  Increase student moTvaTon and engagement in 
literacy learning  

5.  Make available intensive and individualized 
intervenTons for struggling readers that can be 
provided by trained specialists  

Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., and Torgesen, J. (2008). Improving 
adolescent literacy: Elective classroom and intervention practices: A Practice Guide 



While every content teacher is 
not a reading teacher, every 
teacher instructs students in 
how to read and process 
content 



University of Kansas Center for 
Research on Learning (KUCRL) 

•  Founded in 1978.  Over 30 years of scien6fically‐based 
research 

•  Developed the Strategic InstrucTon Model (SIM) 
– Learning Strategies 
– Content Enhancement Rou6nes 
– Coopera6ve Strategies 
– Community Building Strategies 
– Mo6va6on Strategies 

•  Developed Content Literacy ConTnuum (CLC) 
•  Over $120 million R & D 



1.    What’s in place in core classes to ensure that 
students will get the “critical” content in 
spite of their literacy skills?


2.    Are procedures for teaching powerful learning 
strategies embedded in courses across the 
curriculum?


3.  What happens for students who know how to 
decode but can’t comprehend well?


4.    What happens for those students who are 
reading below the 4th grade level?


5.    What happens for students who have language 
problems?




LANGUAGE 

SKILLS 

STRATEGIES


SUBJECT MATTER


HIGHER ORDER 



SUBJECT MATTER 

STRATEGIES 

SKILLS 

LANGUAGE 

HIGHER ORDER 

Level 1: 
Enhance content instruction (mastery of critical 
content for all regardless of literacy levels)


Level 2: 
Embedded strategy instruction (routinely weave 
strategies within and across classes using large group 
instructional methods)


Level 3: 
Intensive strategy instruction (mastery of specific 
strategies using intensive-explicit instructional sequences) 

Level 4: 
Intensive basic skill instruction (mastery of entry 
level  literacy skills at the 4th grade level)


Level 5:  Therapeutic intervention (mastery of language 
underpinnings of curriculum content and learning strategies)


A ConTnuum of Literacy InstrucTon 
 (Content Literacy Con6nuum ‐‐ CLC) 



Level 1. Enhanced Content 
Instruction


Level 2. Embedded Strategy 
Instruction


Level 3. Intensive 
Strategy Instruction


• strategy classes


 • strategic tutoring


Level 4. Intensive Basic 
Skill Instruction


KU-CRL  CLC- Lenz, Ehren, & Deshler, 2005      

Level 5. 
Therapeutic 
Intervention


•  Language programming




“If it weren’t for students impeding 
our progress in our race to the end 
of the term, we could certainly be 
sure of covering the curriculum. The 
quesTon, however, is not whether 
we as teachers can get to the end of 
the text or the end of the term, but 
whether our students are with us on 
that journey.” 

                                 ~Pat Cross 



Core curriculum teachers need to learn 
how to focus on the criTcal content so 
that mastery is achieved and criTcal 
literacy skills and strategies can be 
embedded naturally during instrucTon.  



A way of teaching an academically diverse group 
of students in which: 
– Both group and individual needs are valued 
and met 

– Cri6cal features of the content are selected 
and transformed in a manner that promotes 
student learning 

– The integrity of the content is maintained 
– Instruc6on is carried out in a partnership 
with students 







Key Planning Principles

 Know the criTcal content 

  Teach truly criTcal content 
  Know what makes the criTcal content difficult 

  Use Teaching RouTnes that make criTcal content accessible 

  Teach strategies that will help students learn criTcal content 
  Be explicit about how you will teach criTcal content 



•  Shape the Cri6cal Ques6ons 
•  Map the Cri6cal Content 

•  Analyze Difficul6es  

•  Reach Enhancement Decisions 

•  Teach Strategically 
•  Evaluate Mastery 

•  Re‐evaluate Cri6cal Ques6ons  

The SMARTER Planning Process 



SMARTER Planning 

• The Hard Part 
• Get mentally Black & Blue 



SMARTER Planning 

• The Hard Part 
• Get mentally Black & Blue 







SMARTER Planning 
•  Thinking & Teaching Crea6vely 
•  Thinking about Students 
•  Thinking about Difficulty 



SMARTER Planning 
•  Thinking & teaching crea6vely 
•  Thinking about students 
•  Thinking about difficulty 





This unit is difficult because… 

•  There is too much informaTon 
•  Some students lack the background knowledge 
•  The text is poorly organized 
•  Major concepts are very abstract 
•  Higher order thinking skills are required 
•  Students have poor quesTon exploraTon skills 
•  Many students are not independent readers 
•  Some students have difficulty disTnguishing 
important from unimportant informaTon. 



 “How can I enhance the criTcal content 
and reduce the difficulty of learning the 
informaTon in this unit?” 

REACH enhancement decisions 





SMARTER Planning 

•  The Emergency Room 

• Doing Diagnosis 
–  Are my enhancements working? 
–  How well can students answer cri6cal ques6ons? 
–  Are my cri6cal ques6ons really cri6cal? 

• Doing PrescripTon 
–  Do need to re‐teach or revise? 



SMARTER Planning 

•  The Emergency Room 

•  Doing Diagnosis & PrescripTon 







Create tests around the critical questions 

And….. 

If they fail to answer the questions, 

Either RETEACH the content 
or  

REVISE your questions   



•  Shape the Cri6cal Ques6ons 
•  Map the Cri6cal Content 

•  Analyze Difficul6es  

•  Reach Enhancement Decisions 

•  Teach Strategically 
•  Evaluate Mastery 

•  Re‐evaluate Outcomes  

The SMARTER Planning Process 



The Power of  
Content Enhancements 

Based on Understandings, People Learn to: 
•  Master required content, including building on prior 
knowledge to have deep founda6ons of knowledge 

•  Acquire ways of organizing knowledge, manipula6ng 
informa6on, and reasoning  that can be used within and 
across content domains as required for higher levels of 
literacy demands 

•  Learn to think metacogniTvely about when, why and 
where to use and generalize these approaches 

Bransford, Brown & Cocking (2000)    



Prepare for Assessments by 
Exploration and Building of 
PRIOR KNOWLEDGE 
through interactive development 
of key word list. 

July 2, 2009, Janis Bulgren 



VOCABULARY 
building by development of 
analogies 

And Key Word Lists. 

July 2, 2009, Janis Bulgren 



COMPREHENSION 
of critical domain specific 

ideas and repeated domain 

 patterns to enhance literacy. 

July 2, 2009, Janis Bulgren 



SUMMARIZATION: 
Ability developed at the conclusion of 
each interactively developed Content 
Enhancement Device. 

July 2, 2009, Janis Bulgren 



CATEGORIZATION 
of examples as items in a concept 
class to develop across-domain 
thinking that enhances higher-order  
literacy. 

July 2, 2009, Janis Bulgren 



The Groundwork for the 
Picture 

The prepara6on and background for the picture 
begins with Organizing RouTnes and SMARTER 
Planning that guides integra6on of Content 
Enhancements needed to enhance student 

learning. 



• Cue 
• Do 
• Review 

“I do it!” - Learn by watching 
“We do it!” - Learn by sharing 
“You do it! - Learn by practicing 



CONCEPT DIAGRAM  

Always Present  Sometimes Present  Never Present 

 TIE DOWN A 

DEFINITION 

Key Words 

➅
PRACTICE WITH NEW EXAMPLE 

CONVEY CONCEPT  

NOTE  KEY WORDS  
OFFER OVERALL  
CONCEPT  

CLASSIFY 
CHARACTERISTICS 

➆


➀
 ➁


➂

➃


➀

➁


➂


Examples:  Nonexamples: EXPLORE EXAMPLES ➄


Civil War armed conflict 

United States war  
between the States 

Northern Ireland 

1990’s crisis in the 
Balkans 

American 
Revolutionary 
War 

World War I 

World War II 

“Desert Storm” in Kuwait 

A civil war is a type of armed conflict among groups of citizens of a single 
nation that is caused by concerns about the distribution of power. 

U.S. Civil War 

Northern 
Ireland 

citizens 

one nation 

ethnic 

many nations 

social rights 

Desert Storm 
in Kuwait 

• Groups of citizens 
•Within a single nation 

About distribution of 
power 

economic 
religious 
ethnic 

War between 
nations 

social 
political 





HOW DO WE KNOW WHEN EVIDENCE‐
BASED INSTRUCTION IS IN PLACE? 

Assessment in Tier 1 



Assessment in Tier 1 

•  Common Assessments – system level check 
•  Universal Screening – student & system level 
check 



•  aligning curriculum with standards 
•  reaching consensus on priori6es for instruc6on 
and assessment 

•  pacing curriculum implementa6on 
•  genera6ng discussion and building common 
language among educators and students 

•  preparing for statewide assessments 
•  providing a common context for repor6ng 
student performance.  

Johnson Smith Harris  55 



•  EOC exams 
•  Vocabulary matching in the content areas 

•  Essay/wri6ng prompts and rubrics – 
responding to cri6cal ques6ons 

Johnson Smith Harris  56 



What is Universal Screening? 

Screening results 
are confirmed by 
further tes6ng 

Screens iden6fy 
an ini6al risk pool 

Brief assessment 
of ALL students 

All 
Students 

+ Screen 

True 
Posi6ve 

False 
Posi6ve 

‐ Screen 

No further 
tes6ng 

57 Johnson Smith Harris 



Iden6fying an Ini6al Risk Pool 

At-risk on Outcome Not At-risk on 
Outcome 

+ on Screen True Positive False Positive 

- on Screen False Negative True Negative 

Ini6al 
Risk Pool 

At‐risk kids we’ve 
missed 

58 Johnson Smith Harris 



Managing the Risk Pool 

At-risk on Outcome Not At-risk on 
Outcome 

+ on Screen True Positive False Positive 

The goal is to iden6fy all or nearly all of the students at‐risk (True Posi6ves). 
This limits the number of students who fall through the cracks (False 
Nega6ves). At the same 6me, we have to minimize the over‐iden6fica6on of 
students (False Posi6ves) 

59 Johnson Smith Harris 



•  At middle school, it is likely that outcomes will 
include successful comple6on of state 
assessments each year, maintaining a certain 
GPA, and credit comple6on 

•  At high school, the primary outcome of 
interest is likely high school gradua6on – this 
is probably comprised of GPA, test scores & 
credit comple6on 

Johnson Smith Harris  60 



•  Na6onal High School Center Early Warning System Tool 

•  AWendance in the first 20 days of ‘transi6on’ years is a 
powerful indicator of high school gradua6on 

•  Courses Failed 
•  Cumula6ve GPA 
•  Credits Earned 

Johnson Smith Harris  61 



Johnson Smith Harris 

Early Warning System Tool: Na6onal High School Center 
hWp://www.beWerhighschools.org 

62 



Suggested Screening Process for 6th 
– 12th Grade 

Step 1: Review 
Screening 
Results 

All Students 

Step 2: Iden6fy 
Students who 
don’t meet 
benchmarks 

Does Not 
Meet 

Benchmark 

Meets 
Benchmark 

Step 3: 
Determine 
Severity of 
Discrepancy 

Moderate to 
Significant 
Discrepancy 

Near 
Benchmark 

Con6nue 

Step 4: Conduct 
Targeted 

Assessments to 
Inform 

Interven6on 

Determine 
Nature of 

Discrepancy 

Individual 
Student and 
Program 
Planning 

63 Johnson Smith Harris 



•  Most screening processes will rely on the use of 
performance benchmarks established for progress 
monitoring tools  

•  Schools will need to check the validity of the established 
benchmarks – are they predic6ve of performance on state 
assessments? 

•  Prior performance on state assessments should be 
considered 

•  Other factors, such as whether a student is an English 
language learner should be considered 

•  Screening Tool Review  
hWp://www.r64success.org 

Johnson Smith Harris  64 



•  An accurate screen should direct at‐risk 
students to appropriate interven6on 

•  The screening process should not become a 
benchmark or de facto curriculum blueprint 

•  Decision rules and cut scores require local 
scru6ny, periodic adjustment, and possible 
adjustment depending on sub‐group status 
(e.g. ELL, FRL) 

Johnson Smith Harris  65 



HOW DO I GET STARTED? 
Tier 1 Instruc6on & Assessment 



Self‐Reflec6on 

•  What elements of evidence based instruc6on 
do we have in place? 

•  How do we know when it is in place? 

•  What are our top priori6es for geHng started? 



TIER 2: INTERVENTION, PROGRESS 
MONITORING, IMPLEMENTATION 

Building an Integrated System of Interven6on 



Guiding Ques6ons 

•  What are research based interven6ons that 
support student progress in Tier 1? 

•  How do we know what to put in place and if it 
is working? 

•  How do we get started? 



Level 1. Enhanced Content 
Instruction


Level 2. Embedded Strategy 
Instruction


Level 3. Intensive 
Strategy Instruction


• strategy classes


 • strategic tutoring


Level 4. Intensive Basic 
Skill Instruction


KU-CRL  CLC- Lenz, Ehren, & Deshler, 2005      

Level 5. 
Therapeutic 
Intervention


•  Language programming




CONCEPT DIAGRAM  

Always Present  Sometimes Present  Never Present 

 TIE DOWN A 

DEFINITION 

Key Words 

➅
PRACTICE WITH NEW EXAMPLE 

CONVEY CONCEPT  

NOTE  KEY WORDS  
OFFER OVERALL  
CONCEPT  

CLASSIFY 
CHARACTERISTICS 

➆


➀
 ➁


➂

➃


➀

➁


➂


Examples:  Nonexamples: EXPLORE EXAMPLES ➄


Civil War armed conflict 

United States war  
between the States 

Northern Ireland 

1990’s crisis in the 
Balkans 

American 
Revolutionary 
War 

World War I 

World War II 

“Desert Storm” in Kuwait 

A civil war is a type of armed conflict among groups of citizens of a single 
nation that is caused by concerns about the distribution of power. 

U.S. Civil War 

Northern 
Ireland 

citizens 

one nation 

ethnic 

many nations 

social rights 

Desert Storm 
in Kuwait 

• Groups of citizens 
•Within a single nation 

About distribution of 
power 

economic 
religious 
ethnic 

War between 
nations 

social 
political 

PRIOR 
KNOWLEDGE 

Hierarchical 
CATEGORIZATION  

ANALYSIS 
of characteristics  DISCRIMINATING 

EVALUATION 



is instruc6on in 

how to learn 
and perform 



An individual’s approach to a task is called a 

         strategy 

It includes how a person 

thinks and acts when 
planning, execuTng, 

and evaluaTng performance 
on a task and its outcomes. 



Paraphrasing Strategy 

Step 1  Read a paragraph. 

Step 2  Ask yourself, “What were the         
 main ideas and details in this      
 paragraph?” 

Step 3  Put the main ideas and details       
 into your own words. 



1.  Pretest & Make Commitments 
2.  Describe 
3.  Model  
4.  Verbal Rehearsal (Elabora6on) 
5.  Controlled Prac6ce & Feedback 
6.  Advanced Prac6ce and Feedback 
7.  PosWest & Commitments 
8.  Generaliza6on 

Schumaker & Deshler (1992) 



•  AWend to clues as you read 

•  Say some ques6ons 

•  Keep predic6ons in mind 

•  Iden6fy the answer 
•  Talk about the answers 



Acquisition 

• Word 
Identification 

• Paraphrasing 

• Fundamentals of 
Summarizing & 
Paraphrasing 

• Self‐Questioning 

• Visual Imagery 

• Word Mapping 

Storage  

• First‐Letter  

    Mnemonic 

• Paired Associates 

• Listening/Note‐taking 

• Vocabulary 

Expression of Competence 

  •  Sentence Writing 

   • Paragraph Writing 

   • Error Monitoring 

   • Theme Writing 

   • Assignment    

         Completion      

   • Test‐Taking 

   • Essay Test Taking 



LANGUAGE 

SKILLS 

STRATEGIES


SUBJECT MATTER


HIGHER ORDER 



Students who struggle and need targeted skills - 
have NOT responded adequately to Tier I efforts


May be the general classroom, an appropriate setting

dependent upon intervention & available resources


Homogeneous smaller group instruction (1:10) 


25-30 minutes per day in addition to 90 minutes of 
core instruction.  


Weekly, bi-weekly progress monitoring on targeted 
skills to ensure adequate progress and learning


Specialized scientifically-based reading/math program(s) 
emphasizing the critical elements for students with 
difficulties or disabilities !

Personnel with specialized training (SPED teacher, 

specialized reading/math teacher, etc.)




HOW DO WE KNOW WHAT TO PUT 
IN PLACE AND IF IT IS WORKING? 

Progress Monitoring and Data‐Based Decision Making in Tier 2 



How do we know what to put in place? 

1.  What are the areas of greatest need based on 
student data? 

2.  What evidence‐based interven6ons are 
effec6ve and needed? 

3.  To what extent are effec6ve interven6ons 
already in place? 

4.  What are the behavioral expecta6ons and 
system to support student engagement? 



Progress M
onitoring 

82 Johnson Smith Harris 



Assessing academic performance on a regular basis to: 

•  Determine whether students are benefi6ng appropriately 
from instruc6on and/or interven6on 

•  Build more effec6ve programs for students who are not 
benefi6ng 

Johnson Smith Harris  83 



 Decision rules must be designated 

•  Trend line acer 8 data points 
•  4 of last 6 points below line 

 Ra6onale provided for decision rules 
 Measures administered frequently (in Tier 2, twice/week) 

 Student performance on PM are one source for informing 
instruc6on 

Johnson Smith Harris  84 



 Are most students at the classroom level 
making acceptable progress? 

 Are most students in an interven6on making 
acceptable progress? 

 Is the individual student responding to 
instruc6on/interven6on? 

Johnson Smith Harris  85 



%ile WCPM 
90 189 
75 163 
50 136 
25 108 
10 85 
*AIMSWEB 7th GR Fall norms 

December 3, 2009  86 Johnson, Smith, Harris 



%ile WCPM 
90 196 
75 172 
50 144 
25 116 
10 90 
*AIMSWEB 7th GR Winter norms 

December 3, 2009  87 Johnson, Smith, Harris 



Reading 

hWp://www.fcrr.org/forf_mazes/forf.htm 

hWp://www.studentprogress.org/chart/
progressmonitoringtools/ 

Johnson Smith Harris  88 



Math 

hWp://www.studentprogress.org/chart/
progressmonitoringtools/ 

hWp://www.ci.hs.iastate.edu/aaims/ 

Johnson Smith Harris  89 



•  Many secondary level teachers may not have 
experience with PM 

•  Administra6on provides infrastructure 
(technology, 6me, training) for PM 

•  Who looks at results? Who administers 
measures? 

•  Collabora6on between specialist & general 
educator on PM ‐ how is the student doing in 
Tier one? 

Johnson Smith Harris  90 



HOW DO I GET STARTED? 
Tier 2 Interven6on & Assessment 



5 Steps to Begin: 

1.  Determine a Core Problem‐Solving Teamto: 
Evaluate current prac6ces and programs 

 Determine how classroom teachers will be involved in the 
RtI process 

 Determine the schedule (frequency and dura6on) for 
mee6ngs 



2. Data CollecTon for referrals into Tier 2 

Determine individuals responsible for ini6al referrals 

 Determine the specific forms for data collec6on 

 Determine parent involvement in process 



3. Determine Data Analysis Procedures 

Agree upon kinds of data to be collected for ini6al referral 

Determine how data will be distributed to the Core Team and 
classroom teachers involved in next Problem‐Solving 
Team (PST) mee6ng 

Determine who will be responsible for presen6ng data during 
PST mee6ng 



4.Developing a Bank of IntervenTons 

Start small – less is more in the beginning 

Evaluate what interven6ons are already in place 

Determine greatest areas of need both 
academically and behaviorally 



5.Determine Progress Monitoring Tools, 
DocumentaTon, and EvaluaTon Procedures 

Tools for progress monitoring interven6ons should be 
frequent enough to evaluate periodic gains 

Consider readily available CBMs to measure gains 

Align professional development with progress 
monitoring and interven6ons 



What are the Goals of  IntervenTons? 

SystemaTc, SystemaTc, SystemaTc! 

•  They should focus on individualized instrucTon in a whole group 
sekng (classroom) – Tier 1 

•  They should address the main student learning issues in your 
building (moTvaTon, organizaTon, or reading deficits) ‐ Tier 2 

•  They should provide individualized, intensive support – 
 Tier 3 



Self Reflec6on 

•  Do we know what academic areas are of 
greatest concern (and for which 
subpopula6ons of students)? 

•  What interven6ons/supports do we already 
have in place? 

•  What resources and infrastructure do we 
have? Do we need? 



*Deshler (2009) 

•  Sustained investments in professional 
developmentprograms with high quality instrucTonal 
coaching . 

*Fuchs & Deshler (2007)  99 



Effec6veness of Staff Development Ac6vi6es 
     Knowledge              Skill
       
 
Classroom         
Effect    


Acquisition         
 
 
Application 
Sizes*


Present Information


Present + Model


Present + Model +


Practice + Feedback


Present + Model +


Practice + Feedback +


Coaching


40-80%       
10%
  
 
 
5% 
 
 
.01 



80-85%       
10-40% 
    
 
5-10% 
 
.03


80-85%     
80%
    
 
    10-15% 
 
.39


90%
     
 
90%
   
 
 
80-90% 
 
1.68


National Staff Development Council, 1995; Fullan, 1991; Joyce & Showers, 1984;  Joyce & 
Showers, 1988; Mehring, 1999.
 100 



*Deshler (2009) 

  Sustained investments in professional 
developmentprograms with high quality instrucTonal 
coaching . 

 Engaged administratorswho set expecta6ons for 
adop6on and proper implementa6on 

101 



*Deshler (2009) 

Asking important ques6ons 

•  Do we have a culture of encouragement? 

•  Is there a shared sense of purpose? 
•  Is there a deep commitment to each of usimproving our 
cram?  

•  How transparent is our instrucTon? 
•  Is there a culture of individual and group accountability? 
•  What characterizes our interacTons with each other? 

102 



*Deshler (2009) 

•  Sustained investments in professional 
developmentprograms with high quality instrucTonal 
coaching . 

•  Engaged administratorswho set expecta6ons for 
adop6on and proper implementa6on 

• District level supportto develop necessary infrastructure 
to support systems change 

103 



*Deshler (2009) 

•  Sustained investments in professional 
developmentprograms with high quality instrucTonal 
coaching . 

•  Engaged administratorswho set expecta6ons for 
adop6on and proper implementa6on 

• District level supportto hire teachers who embrace 
principles of the ini6a6ve and possess the skills 

• Willingness to stay the course 

104 



IMPROVEMENT    PROCESSES 

Growth 

Time 

*Deshler (2009)  105 



•  A willingness to redefine rolesand change the school’s 
culture 

•  Staff given sufficient Tme to “make sense of”and 
accommodate change into their instruc6onal framework, 
and have their ques6ons and concerns addressed 

*Deshler (2009)  106 



•  A willingness to redefine rolesand change the school’s 
culture 

•  Staff given sufficient Tme to “make sense of”and 
accommodate CLC into their instruc6onal framework, and 
have their ques6ons and concerns addressed 

•  The degree to which decisions regarding the adop6on of RTI 
is perceived as being one in which their voice has been 
heard 

*Deshler (2009)  107 



Wrapping Up 

•  What were your three big take away points 
from today’s training? 

•  Final Ques6ons? 
•  Contact informa6on is in your packet. 

•  Best of luck and thank you! 


